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We aim to build and sustain a more diverse and inclusive graduate Goal 1: Improve department inclusivity, sense of community, and strength of peer social bonds
program using peer mentoring to facilitate inclusive social interactions,
improve collaboration, and drive stronger academic outcomes. Higher perceived inclusivity and sense of community Wider social connections
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Mentorship group implementation Goal 2: Improve coursework and research outcomes for first-year graduate students
 Structure: Each peer mentor group consists of approximately six first-year PhD N ) N
students (“mentees”) to one senior PhD student “Peer Mentor” Increased frequency of collaboration Higher GPAs and candidacy exam outcomes
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year graduate students General Population Females _/ ig 2: 3 :Z y :Z
100% 100% & Once a month or less / w© o ‘s80 / 40
% / ] i< /
A Ao 80% 80% Twice @ month / 22 43 2: 43 3 r 4 ZZ 43
Curriculum and activities so% || 3% s rasear et 3 ssseasar 3 539639 42 E i sisea 3 533699 42"
§ X Once a week Core GPA Core GPA Core GPA © Core GPA Core GPA
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enrichment events (e.g. study halls, tutorials); topics covered shown below " o Ta% 29% More than tui § ‘:g T L S P pos
o o N N . 40 ore than twice a | 80 H
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Research skills
Study and review sessions Developing workplans for research projects
Using Mathematica Doing a literature review . .
Using MATLAB Making good scientiic figures Goal 3: Sustain outcomes beyond graduate students’ first year
Making an effective Powerpoint presentation
Research on-boarding \Writing papers using LaTeX or Word (tips & tricks)
How do you choose a lab? What is important? Persistent peer group bonds after program completion Strengthened Peer Mentor commitment to inclusion
Using literature management technologies Candidacy exam preparation
Keeping a lab notebook Practice presentations “ “ . " .
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Career management Social events throughout the semester from your first-year peer first-year peer mentor group Mentor group to give me feedback Disagree indiiauelong nguP s;du‘catlonal S Athese:xpefne/nces have
Setting goals and planning to achieve them chom v o reassured my desire to pursue a career in academia.”
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* Quantitative: Surveys were administered as a “Social and Academic Activities” % 0% 20% “Learning how to understand what motivates graduate students from
assessment via email to all graduate students; surveys were conducted in N B e o diverse backgrounds gave me a tool | will use throughout my future career
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respondents had opportunity leave free response feedback
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